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i Introduction

What social studies is

After vears of experimentation, the teaching and learning of social
studies at the primary schoolis gradually taking proper shape. The 1971
svilabus has been replaced by another one in 1985. The former syllabus
did not relate to the concept of social studies as a way of life and so did
not concern itself with the common problems children live with. The
current syllabus adopts the problem-inquiry approach, rejecting the
topical approach in which events and situations are studied as ends in
themselves. The new syllabus also makes it possitle for some problems
to re-occur in intensity and difficulty throughout the primary scheol
years. Moreover, the syllabus rightly sees social studies as a synthesis of
knowledge—in particular, social science knowledge for decision-mak-
ing purposes. Values and valuing come into decision-making as one of its
components, while knowledge of facts and concepls represents caother
component.

Purpose and plan of this bock

This is a teacher’s guide aimed at helping teachers to break lesson units
into lesson topics and to identify their own aims, content and learning
activities for effective teaching. This is why the book covers:

1 Selection of units to show their spiral nature

2 Outlire of three or more possible lesson topics derivable from each
unif

3 A model treatment of a suggested lesson topic under the fcliowing

subheadings:

(a) Ob)ectwes

(b) suggestions on presentation of lessons
(c) follow-up activities

Foreach lesson topic treated, the objectives for each lesson must stress
knowledge of factsand concepts, as well as skills in valuing and decision-
making.

The learning activities must reflect the level of maturing of the
learners, and should be more than one in any lesson. These learning
activities must also involve the use of a variety of learning aids.

The third segmentof the treated lesson toplc isevaluation whichshould
consist of questions to assess the pupils’ performance on cognitive,
valuing (or affective) and decision-making objectives.



Selection of themes and topics

The current syllabus has 15 units for primary one, 17 units for two, 23
units for three, 24 units for four, 26 units for five, and 25 units for primaryv
six. Nine representative concepts are selected from each class, for full
description later. This number is considered adequate for our purpose,
which is to show how the teaching/learning methods are varied in
relation to the classes, and not to show how every and any topic can be
handled in the classroom.



2 Syllabus outline

First Term work (13 weeks)

Unit

Problems of inter-marriages

Problems of pre-marital sexual relationships

Problems of external infiuences on Nigerian family life
Problemns of family life in other tountries

Problems of outside cultures on our ives

Problems of religious differences

Problems of national identity

Problems of group conflicts

Problems of citizenship and naturalisation
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Second Term work (13 weeks)

Unit

1 Problems of international conflicts
Problems of labour

Problems of resource preservation
Problems of resource development
Problems of resource management
Probleiss of resouzce distribution
Problems of resource procedures

Problems of unempleyment

Problems of wages and income distribution

U1 = W P2
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Third Term work (13 weeks)

Unit

Problems of internationel exchange
Problems of telecommunications
Problems of water and air transportation
Problems of natienal water supply
Problems of youth physical development
Problems of town planning

Problems of industrial hazerds
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3 Syllabus planning for primary
social studies

The former syllabus

The first national social studies syllabus for Nigerian schools was written
in 1971. It adopted two main objectives of socialising the child and
humanising the young ones. However, the content and selected objec-
tives showed discrepancies and illogicalities. This was because a topical
approach was used, such that the topics did not relate to the concept of
social studies as a way of life. The syllabus had thus been developed
around a set of historical and geographical facts rather than on the
conceptual framework of identifying the common problems which
children live with.

The new syllabus
A second national svllabus was written in 1982, and has now been
adopted by all schiools in Nigeria. [t adopts the problems approach and
rejects the topicalapproach. It therefore identifies problems that children
live with. The problems are accompanied by questions which teachers
may ask in their teaching. Four categories of problems were identified:
1 Civic/political
2 Social/cultural
3 Economic

Scientific/technological
The programimie makes it possible for some problems to re-occur in
intensity and difiiculty throughout the primary school years.

The syllabus recognises the role of the separate disciplines, especially
the social sciences In social studies by including themes that cut across
most of them. '

The syllabus enables teachers to incorporate skill development, nota-
bly in the art cf seiecting objectives, learning experiences and learning
technique resourccs i their teaching.

K

Detailed examination of the new syllabus

Number of themes

About thirty concepts, including family, leadership, iliness, transporta-
tion and natural resources were selected and used in producing the
syllabus. The syllabus consists of 130 units or themes. The distribution of
the units according to classes is as follows:



Class 1 =15

Class2=17
Class 3 =23
Class 4 =24
Class 5 =26
Class 6 =25

There are generally fewer units in the lower classes than in the upper
classes.

Arrangement of themes
Each unit is woven around problerms such as:

Unit 1, Primary 1: Probioms of living iri the family

Unit 1, Primary 2: Problems cf living in the family

Unit 1, Primary 3: Problems of extended family

Unit 1, Prima:y 4: Problems of Jiving ir the family

Unit 1, Primary 5: Problems of masriage customs

Unit 1, Primary €: Problems of inter-marriages

The above outline shows that the cuncept of the family is returned to
at all levels. The concept, which is a highe: order concept, is made up of
anumber Jruub—wncept: (oriowerorderc sncepts) sucb asmarriage, sex

“and divorce. Each of the sub-conceptsisd eloped sequentially to lend

itself in a cumulative fashion to eventualn :stery of the whale or super-
concept. All other concepts are treated ir the same way as ‘family’ is
treated.

Structure of each unit

Each unit is accompanied by a list of threc to ten objectives. Next, the
is another list of between three and twe!ve questions undm the sub-
heading, ‘Content’. These questions serve as topics which may be cov-
ered under each unit.

After ‘course content’, the syllabus also gives the following subhead
ings under each unit:
1 suggested teaching methods and activities;
2 suggested teaching materials;
3 suggested evaluation tasks }“} way of questioning, quizzes, tests anc
practical approaches.

Anexcerpt from a unit in the primary three syllabus will illustrate the
nature of the structural arrangement of each theme.



Primary three

Unit 1: Problems of living in the extended family

1

Objectives (six objectz'ves). For example: Pupils should be able to list
the kinds of people who make up the extended family.

Course content (eight questions). For example: How can we minimise
the problems of our extended family system?

Suggested teaching methods and activities (5 suggestions). For example:
The teacher will ask the pupils to find out in what ways the following
persons are related to them: cousins, uncles, aunties, etc.

Suggested teaching materials (3suggestions). Forexample: He will draw
a big chart of the family tree (based on the extended family system).
Suggested evaluation tasks. The teacher is expected to find out the
extent to which the pupils can, for example, identify the different
kinds of members of the extended family system. This could be done
through questioning, quizzes and tests.

Conclusion

The syllabus is comprehensive. It emphasises concept learning, reflec-
tive thinking and problem solving. It is therefore a classic example of
social studies d .fined as a svnthesis of knowledge, especially social
science knowledge for decision- making purposes. Since ecach unit is

oriented tow ards human problems that impinge onthechild, the syllabus

qualifies to be an example of the ‘child’s world” pattern suggested by

some social studies practitioners.



4  Concepts and their development

Selected concepts and their breakdown into units

Concept/Theme
1 Family living: Problems of pre-marital sexual
relationships

2 Culture: Problezas of outside cultures on our lives

3 National identity: Problems of national identity

4  Citizenship and Problems of citizenship and
naturalisation: naturalisation

5 Labour Problems of labour

6 Transportation: Problems of water and air transportation

7 Water supply: Problems of national water supply

8  Youth physical rroblems of youth physical
development: developmert

9  Accidents and disasters: Problems of industrial hazards
Breakdown of selected units in lssson topics

1 Unit: Problems of pre-marital sexual rzlationships
Lessons
()  What is pie-mariial sexual relationship?
(b)  Problems of pre-merital sexual relationship
{c)  Whatis extra-marital sexual relationship?
(d)  Problems of extra-marital sexual relationship
2 Unit: Problems of the influence of cutside cultures on our lives
Lessons
(a) What is culture?
(b)  How foreign cultures affect our lives
(©) Advantages and disadvantages of external influences
(d)  Towhatextent should we allow foreign cultures in Nigeria?
3 Unit: Problems of national idenitity
Lessons
(a) What is national identity?
(by  Our duties to the nation and the government
(c) Problems of ethnic ard state loyalty
(d)  Symbols of our nation
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Unit: Problems of citizenship and naturalisation
Lessgns

(a)  Who are foreigners?

(b)  Why there are foreigners in Nigeria

(c) Benefits and disadvantages of having foreigners in our
country

(dy  What is naturalisation?

(e)  Conditions necessary for naturalisation

Unit: Problems of labour
Lessons
{a)  Meaning of labour and trade unions
r e of tra dc un Lons

abour mspb.es are settled
Problems of water and air transportation

er transportation

nd waterways

\sportation

lems of air transportation
() How to solve these problems
Unit: Preblems of national water supply
1' >
{a) urces of water supply
(b) portance of water auppw
{c) zbhlems of water Qupp y
Unit: Problems of youth physical development
Lessons
(a)  Whoisayouth?
(b) I"‘H‘Jel'{'\'
{c) [cn health problems
(d) }.f o healthy
(e} Juvenile delinquency
{f) Juvenile welfare work
Unit: Problems of industrial hazards

Lessons
(@)  Meaning (of industrial hazards)
(b)  Sources of industrial hazards

{c)  Tvpes ofillness from hazards
(d)  Preventon of hazards
ie) First aid for bleeding



5 A classification of instructional
techniques

Introduction

TheNigerian Educational Research and Development Council (NERDC)
(1983) has recommended a list of fortv-six instructional techniques for-
teachers of social studies. The belief of the NERDC seems to be that
having arepertoire of teaching techniques greatly facilitates the teacher’s
job of teaching her lessons, using a variety of teaching approaches, even
in a single lesson.

From the list of methods provided by the NERDC, the most important
for primary schools have been selected and arranged according to their
degrees of concreteness, following Dale’s arrangement. Concrete meth-
ods involve the learners in activities more than abstract methods. There
is probably no method of teaching that fells exclusively into either the
concrete or abstractclass. But teaching techniquescanbe termed primarily
concrete or primarily abstract. Primary school teachers are expected to
make more use of the concrete methods in their teaching.

Zoncrete methods
The following are among the concrete teaching techniques:
model construction or physical construction
drawing and painting
playlets
role playing
simulation games
demonstrations
local or short field trips
exhibits
using large pictures (or collages)
0 using globes and maps
1 using objects as specimens

O 1 Oy U1 s ) ) =
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Abstract methods

Abstract teaching techniques include:
1 story telling

2 valuing

3 decision-making



long distance field trips
small group discussion
large group discussion
textbook reading, library search
surveys, interviews
talk by teacher
0 talk by resource (or invited) persons

NS O =
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Need to combine abstract and concrete methods

The ideal thing is to combine concrete and abstract teaching methods in
any one lesson. One good way of doing this is to use pictorial media all
the time, in a variety of situations. This will be discussed later.

Meanwhile, it is necessary to discuss what we mean by pictorial
media. Pictorial media include graphs, diagrams, cartoons, posters,
maps and charts. Graphs show relationships and they are of different
sorts, notably line graphs, bar graphs and pie charts.

The commonest of all pictorial raedia are flat pictures. They are not
expensive, and any teacher can collect them from almanacs or make them
by herself. According to Kinder (1973), long before children start school,
they enjoy pictures, and throughoutlife they continue to look atand read
them. This is why television programmes which combine sight and
sound are so effective. This is also why most children’s books are
generously illustrated withmeaningfuland appropriate pictures. Kinder
has suggested several procedures for utilising pictorial media. If a
classroom teacher follows these suggestions, she willbe able to integrate
concrete and abstract me*hods of teaching. This Teacher’s Guide shows
how this can be effectively done. It is suggested that pictorial media be
made every bit as important as verbal media in extending the pupils’
understanding of every topic.

The teacher can mount large pictures on the bulletin board or can
show themto illustrate her teaching. Thisis one way of using flat pictures
and combining pictorial and verbal media.

The teacher may also use large pictures to individualise instruction.
Individual pupils may be asked to draw pictures and then asked to write
stories or reports on them. Individuals may also be asked to collect such
pictures from home. The teacher will interact with the pupils verbally.

Pictorial media may be uscd to teach small groups of pupils. Small
groups may have to be formed in order to clarify or reinforce the major
points in a lesson. Pupils in such groups will interact with one another
verbally. The teacher will also be involved verbally.

10



Valuing and decision-making

The main purpose of social studies is to help learners develop the ability
to make rational decisions. We may recall at this point that social studies
has been defined in chapter one as a synthesis of knowledge adapted for
decision-making purposes. To make intelligent decisions, a person must
have knowledge. A lot of our social studies programme emphasises
knowledge. But, while it is true that knowledge is an essentiahcompo-
nent of the decision-making process, itisnot sufficient. To make rational
decisions, a person must identify and clarify his values. This is what is
called valuing. Next, a person must relate his values to the knowledge he
has acquired in order to make decisions.

Value clarification techniques such as role-playing eid nioral reason-
ing help to teach the valuing component of decision-making. However,
these techniques have not been emphasised in this Teacher’s Guide
because teachers have not yet been exposed to them while at school.
Similarly, the techniques of teaching decision-making have st been
given the prominence they deserve. It is for this reason that a 53 ecimen
lesson on valuing and decision-making is presented below. It is designed
to show teachers how the second and thxrd COMpOnieniis Of soaial Studle,
that is, valuing and dec151on—makmg, are taught.

Sample lesson plan on decision-making in social

studies

1 Theme:  Family problems

2 Topic: Cenflicts in father-son ambitions; and conflict between
traditional and modern ambitions in a {family

3 C’Jb'.f'i-'l".""-;?.:"

(a) The pupils would be able to recognise the values of traditional
religion and modern religion as well as traditional and modern
occupations.

(b) Pupils should be able to analvse these values.
(c) Pupils should be able to take rational decisions on whether to
take to tradition or modernity.
4 Materials
An open-ended story to bring out 2 dilemma or dilemmas adapted
from Dubey et al (1977):

‘Taiwowas abrightboy whohad been encouraged to go to school
by Christian missionaries. Taiwo's father was illiterate but a success-
ful farmer who wished his only son to share his good fortune and take
pver the family farm and family Ifa worship after his death.
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‘Now Taiwo’s teacher had teld him that on the basis of his
outstanding work he should certainly go to a secondary schoolinabig
town about eighty kilometres from his village. Taiwo loved this, and
in fact wished to be a Christian and a clerk in a government office in
the town upon finishing school....”

Deuvelopment of the lesson
This deals with valuing and decision-making. The following question
and answer strategy is that of James Banks.

Questions and anstwers

a(i)
(i)
(i)
(i)

c(i)

e(i)

What problems are likely to arise in this family?

Answer: ...

What is Taiwo planning to do? What are his father’s plans?
Answer: ...

What do the actions or views of Taiwo and his father tell us
about whatisimportaritto them? What values do Taiwo and
his father seem to hold?

Answer: ...

How could the values of Taiwo and his father conflict? For
example, could Taiwo, at the same time, value traditional
religion and Christianity equally?

Answer: ....

Taiwo wants to be a Christian and a clerk in a town. dis
father wantshimtobeafarmerand an Ifa priest. From where
do you suppose each came to their points of view?
Answer: ...

What mightbe the consequence of the valuesheld by Taiwo?
What might he do? What might be the consequences of the
values held by his father?

Answer: ..

What weuld youdoif you were Taiwo? What would you do
if you were his father?

Answer: ...

Why would youdo whatyou said you would doif youwere
Taiwo? His father? What mightbe the consequences of your
actions or views? Could you accept the consequernces?
Answer: ...



Conclusion

We have participated in the acts of inquiry, valuing and decision-
making. We can use this method in dealing with problems related to all
human activities. People need to be traired to think about problems
before acting on them. If children are asked to deal with social problems
in this way, they will get practice in solving problems. Aiding the pupils
in valuing and decision-making is a most important cbjective of social
studies. '

13



6 Inquiry techniques

Inquiry is the best method of teaching. As a method it has many
alternative techniques which may be grouped into three:
1  Research activities
2 Oral activities
3 Creative activities

These techniques are all contained in the list given in Chapter 4, and
each activity can be performed in groups.

Research activities

Research is a fundamental activity involving finding out and organising
information. There are many activities related to research, including
reading, interviewing, observing, collecting, listening and experiment-
ing. Emphasis is placed on pupil discovery. This demands the involve-
ment of pupils in the w ovld beyond the classroom and a pupil-teacher
relationship of shared activity.

A teacher might initiate a research activity bv putting the right
question to the class. This questicn may be a result of a lesson, or a news
item fram the mass media. For instance, after a lesson on agriculture in
Nigeria, a tcacher may ask:

How many types of localiy produced farm cmp< are available in the
nearby market?

The teachermay proceed by asking forashow ofhandsand then tally
the results on the chalkboard. Then, she can ask some more questions

iuCh as:

1 Why have the pupils provided various answers?

2 What techniques might we use to v erifv our answers to the ques-
tions?

3 Where can we go for further information?

4 How can we present our findings?

After the class has come to some agreement on these four questions,
itmay be divided into groups to carry out research on the different areas
or to carry out differeni phases of the research. When the results are
reporteu, a discussion wxll be necessary to decide on then neaning of the
results. Suchadiscussionmay revolve around these and other questions:
1 What do the results mean to you?

2 What might the results mearn to cther people?
Field trips, elther local ordistant, are also worthwhile research activities.

" 14



Oral activities

Social studies lays a lot of emphasis on the overall development of the
child. Communication skills are part of the total personality. Oral activi-
tiesare a partof communication skillsand are very importantineveryday
life. Individual assessment of puwils is sometimes best achieved when .
they are performing oral activities. A careful observation can be made of
the individual under these conditions. Notes can be written on their
performance into the teacher’s mark-book as part of the continuous
assessment.

The tvpes of oral activities which are available for pupil participation
include role-playing, oral book reports, panel discussion, debate and
drama. Here is a brief demonstration of role-playing-as a ¢lass activity.
Four pupils can be selected or four volunteers can be got from the ¢lass
toplay the role of four Nigerians. The classroom teacher will play therole
of a questioner and an umpire. The four pupils will play the following
roles:
¢ anorthern Nigerian politician
¢ asouthern farmer in the village
+ anorthern trader in a market
¢ asouthern Nigerian pupil
The entire class should pretend that they were living in Nigeria in 1976
when Abuja was to be chosen as the ne-v Feceral Capital of Nigeria. The
teacher begins the role-playing situation by asking:

‘Why do we need to change Nigeria’s seat of gm'emm ent from Lagos
to Abuja?’ This question sets up ‘the dilemma: Tc choose Abu uja or to
remain in Lagos.

Speaking as a pol"tician a farmer, a trader and a pupil, the pupils
should be able to give the teacher a variety of answers,

At the end of the role-plav, which should rot last longer than five
minutes, there must be a discussion session cr a debriefing.

Creative activities
Children learn a great deal at home and at play through creative activi-
ties. Therefore, the enjoyment of learnug through creative activities
should be brought to school. Creative activities allow the teacher to tap
the various talents among the pupils in the classroom.

Some of these creative activities are writing, speaking, drama, simu-
lation game, music and model construction. Some art activities might
include drawing, carving and painting.

15



Constraints on the use of some creative activities are the availability of
materials and the amount of time they take. Another difficulty has to do
with pupils’ seriousness in the conduct of these activities. They must be
made to realise that creative activities are as valuable to learning as any
other activity.

Conclusion

The three groups of learning techniques are not discrete. They can be

combined to teach a single lesson or a series of lessons on a theme. For

Instance, a lesson on “Air transportation in Nigeria“ to class five pupils,

can, in addition to normal oral teaching, be supported in the following

ways:

1 Paying a visit to an airport or airfield, or collecting pictures of an
airport, aviation magazines, etc.

2 Based onthevisitorthe picture, having the children constructasimple
model of an airport (working in groups of about three).

3 Having the pupils prepare a map to show the locations of Nigeria's
airports.

4 Having the pupils prepare oral reporis about services provided by
airplanes.

5 Having the pupils compose songs or stories about acroplanes.

16



7  Specimen lesson plan on family
living

Theme: Problems of pre-marital sex
Topic: Problems of unwedded mothers

Objectives

Pupils should be able to:

1 Say how children come about from unmarried mothers

2 Explain possible sufferings children born out of wedlock may go

through

List major problems unmarried mothers may face

4 State the conflicting values that women face regarding being sociable
and being morally firm, or the conflictbetween love of money and love
of self-respect

w

Teaching aids

1 A large illustration of a pregnant teenage school girl

2 Ilustration of an elderly man and a young lady holding hands
3 Ilustration of abandoned babies

Learning activities

1 The teacher should invite a social welfare officer or a pastor ormallam
to giveatalk onunwed parenthood. The physical and social problems
must be emphasised, such as social disapproval, financial hardship
and difficulty of finding a stable husband. Children must be encour-
aged to ask questions on the suffering of the mother and the child.

2 Aplayletmay be organised. The pupils are asked to put themselves in

the position of an unmarried school girl witha baby and suggest what

to do about the baby.

Arole-play may be arranged. The dilemma is about a school gitl who

wants to buy high-heel shoes, but has no money. An elderly man

comes into herlife and offersher money for the shoes and other items.

When the man asks for sexual relations from the girl, should she

consent? Ask for volunteers among the pupils, two pupils at a time.

The conflicting values of love of money and self-respect will be

dramatised.

[#5]
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Conclusion and evaluation
Theteacher should summarise the main points of the lesson on the board.
The pupils are to copy this summary.

In addition, the teacher may give the following questions as home-
work:
1 What will happen to a girl who gets pregnant while at school?
2 What should parents do to reduce the problems of unwedded moth-

erhood?
3 Whatshould the government do tohelp unmarried mothers? What is
the government doing already?

18



8 Specimen lesson plan on culture

Theme: Problems of the influence¢f outS|de cul-
tures on our lives
Topic: How other cultures affect our lives

Objectives

Pupils should be able to:

1 Explain the meaning of the word, culture

2 List objects, habits and mstxtuhom which reple<ent part of their own
culture . :

List some changes brouﬂht to ngena by outside culture

Outline the advantages and disadvantages of European and Arab

cultures to Nigerian culture

W

[V

Teaching aids

1 Apictureshov. ing some cultural objects of different Nigerian peoples,
e.g. Ife and Benin masks, local musical instruments, etc.

2 A picture showing institutions brought by foreign cultures

3 A picture depicting traditional and European housing patterns

4 Displav of some cultural objects, e.g. drum, mask, gong, radio sets,
cutlery, etc. : ’

Learning activities

1 As an introduction, the teacher should ask the pupils (where the
school is in an urban area), to tell her the last time they visited their
villages, and mentjon the type of food, music, dance, greetings,
festivals and houses that are found in their respective villages.

2 Show two pictures depicting changes brought to Nigeria by foreign
cultures. In particular, the teacher should stress how habits and tastes
in respect of dressing, music, shelter, recreational activities/leisure,
transport, education, health care, roads and welfare services have
changed because of the coming of Western and Arab cultures to
Nigeria.

3 With the aid of a picture and a chart, ask the pupils to identify some
objects which belong both to Nigerian culture and outside culture.

19



4

Get the pupils to dramatise how foreigners came into Nigeria and the
cultural changes they have brought into Nigeria. Specifically, the
pupils should be asked to mention the changes they have noticed
where they live. Ask them whichaspects of outside culture they prefer
to our own, and what would happen to our own culture if we
abandoned it totally.

Conclusion
The teacher should orally summarise the major points of the lesson. He
should write the key issues on the chalkboard for the pupils to copy.

Evaluation

Ask the pupils some kev questions on the lesson. The questions may
comprise two open-ended and three completion questions. Examples are
as follows:

Ha W3 PO

wm
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What do you understand by the term culture?

Mention the major changes brought to Nigeria by outside cultures.
List the advantages and disadvantages of cutside culture to Nigeria.
The two foreign cultures that have mostly influenced Nigerian culture
are and

The total way of life of a p~ople in respect of whom they are, where
they live, what they eat and how they do things generally is known as




